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School is a place of learning and must constantly develop to adequately fulfill its edu-
cational mission and meet the evolving needs of all those involved in school-life. In an
increasingly multilingual and multicultural society, linguistic and cultural diversity is
not only part of everyday school life, but also a driver for change. These (and all other)
changes must be accompanied by continuous adaptation, further development, and
quality improvement. School development processes are therefore discussed in inter-
national discourse under the terms school effectiveness or school improvement
(Rolff, 2010; Dedering, 2012; Clau3en, 2023).

Multilingualism and multiculturalism are internationally regarded as important fields
of action for school development. In the Erasmus+-project “Language Power(s) Eu-
rope”, a comprehensive, multilingualism-oriented concept that defines concrete deve-
lopment measures at the three central levels of organization, teaching and staff, was
designed.

e Organizational development (OD): School principals play a central role in develop-
ment processes. They create structural framework conditions, can mobilize re-
sources and initiate cooperation — within the school, but also with external part-
ners and with parents/guardians. Trusting cooperation between the school and
parents/guardians is the basis for a functioning educational partnership, which is
an important and powerful lever for educational success.

e Lesson development (LD): Multilingualism and multiculturalism manifest them-
selves in the classroom through the use of diverse didactic concepts such as CLIL
or through translingual resource-valorizing approaches that actively incorporate
the different linguistic and cultural backgrounds of the students as a valuable
teaching and learning resource.



e Personnel development (PD): Innovative, practice-oriented training modules pro-
mote reflection on one's own attitudes, sensitivity towards multilingualism and
multiculturalism-related topics in everyday personal and professional life and the
development of multilingual (didactic) and multicultural skills. These foundations
enable the sustainable development of teaching. This personal and personality
development already begins during pre-service training.

The combination of structural support, targeted teaching development and continu-
ous staff development creates optimal conditions for a learning school that takes into
account and meets the needs of all those involved. A multilingual and diversity-ori-
ented educational partnership is just as much an integral part of the concept as re-
search-based, practice-oriented teacher training.
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The catalog of measures developed in the Erasmus+ project “Language Power(s) Eu-
rope” makes the central importance of multilingualism and diversity-open concepts
for contemporary educational processes transparent. It is divided into four areas:

I. MULTILINGUALISM IN THE DIVERSITY-OPEN CLASSROOM

ll. MULTILINGUALISM IN PRE- AND IN-SERVICE TEACHER TRAINING

lll. MULTILINGUALISM IN COMMUNICATION AND COOPERATION WITH
EDUCATIONAL PARTNERS

IV. MULTILINGUAL AWARENESS AND ACTION FOR ALL THOSE IN-
VOLVED IN SCHOOL LIFE

The proposed measures, developed and piloted as part of the transnational project
work, are combined according to the levels of organizational, teaching and personnel
development. They thus form a solid basis for the future implementation and evalua-
tion of measures to promote multilingualism.



. MULTILINGUALISM IN THE DIVERSITY-OPEN
CLASSROOM
£

OD Structural framework conditions and provision of resources

1. Integration of multilingualism goals into the school development plan in order to con-
tinuously promote needs-oriented improvements and establish multilingualism as a
guiding principle.

2. Setting up multilingual learning spaces with corresponding multimedia, analog, and

digital materials.

Providing didactic materials as well as analog and digital media in different languages.

4. Establishment of programs to support students with diverse language backgrounds
with a focus on all language resources.

5. Making linguistic diversity visible in the school building (e.g. through multilingual
signs, wall pictures, information materials).

w

OD Cooperation and networking

6. Establishing and expanding cooperation with cultural institutions and extracurricular
partners in order to integrate diverse linguistic and cultural resources.

7. Establishment of evaluation and feedback processes based on the principles of the
learning school.

LD Promoting didactic diversity and language sensitivity

1. Implementation of multilingual didactic approaches to promote a language-sensitive
learning culture.

2. Regular reflection and further development of instruction based on concrete teaching
examples and interdisciplinary projects introduced in the classroom, which take into
account the heterogeneous reality in the classroom.

LD Participatory learning culture

3. Thematization and promotion of multilingualism and cultural diversity.

4. Use of digital and analog tools to make linguistic diversity visible in the classroom.

5. Use of interactive and project-oriented learning formats that integrate linguistic diver-
sity as a resource so that students can actively contribute and reflect on their multilin-
gualism.

PD Profession-oriented reflection

1. Reflection on personal language attitudes and practices.
2. Openness for exchange about linguistic and cultural diversity and consciously exem-
plifying multilingualism in the classroom.



Regular and systematic further training in which teachers can reflect on and further
develop their own attitudes and beliefs.

Promotion of peer feedback and collegial exchange in order to develop practical strat-
egies for multilingual teaching.

PD Development of teachers' multicultural and multilingual competence

5.
6.

Development and expansion of multilingual didactic competence.
Incentives to participate in innovative projects and translingual teaching units that ac-
tively use the multilingual reality in the classroom.

ll. MULTILINGUALISM IN PRE- AND IN-SERVICE

TEACHER TRAINING

£

OD Modular multilingualism-oriented teacher training and in-service training

1.

2.

University/university of applied sciences degree courses prepare prospective teachers
of all subjects for multilingualism in the classroom.

Establishment of a modular teacher training program that anchors multilingualism as
a focal and cross-cutting topic.

Cooperation with universities, language institutes and external experts in order to en-
sure continuous quality development in the in-service training program.

A continuous, modular concept in the field of multilingualism is developed from uni-
versity to school practice.

OD Structural support for multilingualism goals

5.

Integration of multilingualism goals into the school development plan, with the school
management actively providing time and staff resources.

Establishment of an internal network for the exchange of experience on innovative
teaching practices that promote multilingualism.

LD Diversity of methods and research-based teaching concepts

1.

w

Teaching basic theoretical concepts of multilingualism and dealing with linguistic het-
erogeneity.

Use of innovative, student-centered and media-supported teaching formats.
Integration of interdisciplinary and project-based learning approaches.

Exchange of best-practice examples and innovative teaching concepts that support
the practical transfer into everyday school life.

. Testing and reflecting on multilingual didactic methods in everyday teaching.



LD Project-oriented modules and collaborative settings

6.

7.

Implementation of workshops in which concrete teaching activities are tested, re-
flected upon and adapted.

Use of collaborative, digital tools to document and further develop the results of lesson
observations and group reflections (e.g. on transfer strategies and language learning
processes).

PD Self-reflection on individual attitudes

1.

2.

Training content that focuses on one's own attitude towards and visibility of multilin-
gualism.

Offers for individual reflection that allow teachers to critically question and further de-
velop their linguistic and cultural convictions.

Integration of self-reflection and peer feedback as an integral part of professional de-
velopment.

PD Innovation through collaborative learning

4.

Promoting collegial learning processes in which teachers develop new didactic ap-
proaches together in mentoring programs or coaching formats.

Creating incentives for the development and implementation of artistic-innovative,
translingual teaching units that serve as a source of inspiration for the entire teaching
staff.

lll. MULTILINGUALISM IN COMMUNICATION AND

COOPERATION WITH EDUCATIONAL PARTNERS

£

OD Multilingual communication structures

—

Implementation of a concept for multilingualism-oriented educational partnership.
Formation of steering groups in which representatives of the school and par-
ents/guardians jointly develop and evaluate measures to strengthen multilingual com-
munication.

Implementation of the consensually developed measures for multilingualism-oriented
educational partnership, e.g. provision of information materials (brochures, websites,
displays) in the relevant languages or use of translation and interpreting services dur-
ing counseling sessions.

OD Cooperative networks and needs analyses

4. Regular dialog and participatory decision-making processes with representatives of

parents and guardians.



5. Establishing partnerships with cultural institutions and organizations.

6. Carrying out systematic needs analyses to identify the specific needs of par-
ents/guardians and to plan targeted measures to raise awareness of multilingualism
and multiculturalism throughout school life.

LD Involvement of legal guardians in the classroom

1. Development of teaching projects that actively involve parents/guardians (e.g. par-
ent/guardian-child projects in which multilingualism and multiculturalism can be ex-
perienced).

2. Creation of teaching materials that reflect the linguistic diversity of the student body
and their families.

LD Participatory communication formats

3. Organization of multilingual and multicultural evenings, language cafés, or thematic
workshops in which parents/guardians are informed about school content and in-
volved in school life.

4. Creation of forums for exchange between teachers and educational partners.

PD Development of multilingual and multicultural counseling and mediation skills

1. Raising awareness of the linguistic and cultural needs of parents/guardians in order
to build trust and efficient communication.

2. Specific further courses that train teachers in multicultural communication and in deal-
ing with linguistic and cultural diversity.

PD Team-oriented communication

3. Promoting the exchange of successful communication strategies with parents/guard-
ians among the teaching staff.

4. Establishing permanent contact structures for multilingual advice and conflict resolu-
tion as well as networks (e.qg. interpreter pools, so-called “language guides”) that sup-
port the school dialog with parents/guardians.

IV. MULTILINGUAL AWARENESS AND ACTION FOR
ALL THOSE INVOLVED IN SCHOOL LIFE

£

OD Participatory school profiling as a central guiding principle for the development
of measures to promote multilingualism

1. Anchoring multilingualism as a central guiding principle in the school development
and quality concept.



2.

Participatory processes in which all stakeholders (school management, teachers, au-
thorized educators, students) are actively involved in the development and evaluation
of measures to promote multilingualism.

OD Sustainable implementation of a value-oriented school culture

3.

4.

Development of short, medium and long-term strategies for the permanent establish-
ment of a school climate that is open to multilingualism.

Formation of multicultural steering groups that act as permanent bodies for further
development.

Promoting respectful and appreciative cooperation that valorizes diversity as an op-
portunity.

Making success stories and best practice examples of multilingualism visible.

LD Innovative teaching formats and a learning culture open to diversity

—

Integration of materials that represent the diversity of languages and cultures.
Promotion of participatory teaching formats in which students can act multilingually
themselves.

Use of examples from practice (e.g. multilingual project weeks or transcultural work-
shops) as inspiration for the entire teaching staff.

LD Resource-based reflexive approaches and interdisciplinary project work

Reflection on linguistic identities and diversity in the teaching of all school subjects.
Integration of interdisciplinary projects that promote a translingual and multimodal ap-
proach to multilingualism.

Development of interdisciplinary projects that thematize and valorize linguistic diver-
sity.

PD Open attitude and self-image

1.

2.

Promoting an open and reflective teacher identity that values diversity and is reflected
in daily practice.
Consciously examining one's own role as a multiplier of multilingualism.

PD Lifelong learning and collegial networks

3.

Encouragement to actively shape school development processes in order to per-
manently anchor innovative and practical approaches in the field of multilingual-
ism.

Regular internal and external training courses that strengthen multilingual thinking and
action.

Mentoring programs and collegial advice for the continuous further development of
one's own practice.



The proposed measures are aimed at the three levels of school development — organ-
izational, teaching and personnel level — and make it clear that multilingualism is far
more than just a didactic challenge. Rather, it is to be understood as an integral part
of a school self-image that is open to diversity. Schools should see themselves as
learning organizations, where teaching processes, individual and collegial develop-
ment are inextricably linked.

The catalog of developed and piloted measures that were part of the Erasmus+ “Lan-
guage Power(s) Europe” project, summarizes central aspects and steps of multilingual
and diversity-oriented school development as they arise from the current framework
conditions and needs for the success of teaching, learning and trusting cooperation
in schools. Supported by theoretical and empirical foundations this creates a solid
basis for the future implementation and evaluation of measures to promote multilin-
gualism. The concept serves as a starting point and can be flexibly adapted and ex-
panded depending on the school situation, regional circumstances, and specific needs
of those involved.
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